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ABSTRACT 

This study was carried out to investigate the effect of learner-centered materials, instruction and 
in-process evaluation on the students’ development in specialized English language course. For 
this purpose, 51 university students of law major in two experimental and control groups were 
selected. First, the pre-test was administered to evaluate the students’ specialized English 
language knowledge, in Law major, before the treatment. In the experimental group twelve 
related subjects were selected and instructed by the students themselves and other students 
evaluated the appropriateness and relevance of their classmate’s performance by the use of a 
checklist. The very twelve subjects were taught by the teacher for the control group and at the 
last session, the post-test was administered. The findings revealed that the learner-centered 
materials, instruction and in-process evaluation has a significant effect on the university 
students’ development in specialized English language course of law major. The results of the 
interviews confirmed the statistic results based on which most of the learners prefer learner-
centered materials, instruction and in-process evaluation. 
 
 

KEYWORDS 
Learner-centered materials, Learner-centered instruction, Learner-centered in process 

evaluation 
 

 
 

INTRODUCTION 
Learning is considered as an interactive process and it cannot be occurred effectively just through 
taking part in classroom, memorizing, and answering some questions, but it happens when a 
learner is able to speak and write about learning aspects, integrate them to their own experiences 
and apply them in their routine lives (Chickering & Gamson, 1987). Recently, learner-centered 
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learning and instruction has attracted many educational practitioners’ attention. This approach 
takes the learners’ needs, interests and preferences into account and provides the learners with 
opportunities of actively involvement in the learning process, taking the responsibility of their 
own learning and improving the skills of learning how to learn (Novak, 1998). The sense of 
accountability has defined the role of teachers, learners, teaching and learning process differently. 
Therefore, the teachers attempt to provoke learner-centered and active learning instruction in 
educational settings, they go beyond merely instruction of the subject matter and help the learners 
use their cognitive strategies to become more effective and efficient learners and critical thinkers, 
they consider a learner as an active participants in his own learning process not a passive 
recipients of information. (Mizell, 2003). An essential factor of a learner-centered instruction is 
the learners’ learning characteristics. Modern educational environments need teachers to instruct 
learners with various capabilities, cultural backgrounds and languages. (Gollnick and Chinn, 
2002). In fact each learner is unique with specific characteristics consisting some weak points and 
strengths. Identifying these characteristics and reacting to them tactfully let the educational 
system help the learners with different characteristics reach their full potentialities (Keengwe, 
Onchwari & Onchwari, 2009).   
 
Learner-centered instruction is referred to a comprehensive way of teaching including 
cooperative and problem-solving learning that is not limited to one method; this type of 
instruction results from constructivism. Based on this approach, learning does not happen outside 
of an individual, but it starts from a person’ inside, the learners relate new knowledge with their 
previous knowledge and ways of knowledge of the world and consequently construct their own 
understanding. (Piaget, 1964; Brandon & All, 2010). Learner-based instruction entails some 
Learner-centered materials whose relevance and appropriateness should be carefully evaluated to 
satisfy the learners’ needs, interest and context (Pourhaji, Alavi & Karimpour, 2016). The aim of 
this article is investigating the effect of learner-centered materials, instruction and in-process 
evaluation on the university students’ development in specialized English language course of law 
major. 
 

 
LITERATURE REVIEW 

In formal way of language instruction, teachers manage the inputs and intentionally try to direct 
the instruction in order to facilitate achieving the learning goal. For different instructional 
methods almost different cognitive processes were defined; therefore, each follows their own 
theory of the learning and relevant materials (Trowler & Cooper, 2002). Language learning 
materials are “anything that can be used to facilitate the learning of a language, including course 
books, videos, graded readers, flash cards, games, and mobile phone interactions” (Tomlinson, 
2012, p. 143). There are various modes for presenting the materials including visual, linguistic, 
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auditory, kinesthetic and multimodal modes, they can be hard copy or soft copy. The materials 
can be instructional, experiential, elicitative and exploratory. It is instructional when it gives 
some information about the language and it is experiential when it exposes the learners with the 
language in use in real situations. It is considered as elicitative when it provokes language use, 
and it is exploratory when it focuses on discoveries about language use in authentic conditions.  
 
Materials development can be explained from two main aspects: as a field of study through which 
related principles and processes of the planning, fulfillment, and assessment of language learning 
materials are studied and as a practical undertaking it considers generation, assessment, and 
adjustment of language learning materials, by teachers for their own learners and by writers of 
materials for keeping their addressees (Tomlinson, 2001). According to Cunningsworth (1995), 
materials play some important roles in language learning classroom such as: resources of related 
concepts for classroom activity, rich source of different language components, aid for novice 
teachers to get familiar with the process and a base for syllabus design. Materials are not 
sufficient by themselves, but they can be considered as a tool to achieve the language learning 
purposes. However there is no perfect book as the material, choosing the best one that can fulfill 
the goals of learning and learners’ needs, interests and preferences is necessary (McDonough & 
Shaw, 2013).  
 
In English instruction in university, the instructor should take into account many things including 
material. Selecting suitable materials implies positive effect on the learners’ learning process. 
Therefore, engaging the learners in developing suitable materials help them to enhance their 
motivation and make them more active in learning process (Irawan, Padmadewi and Artini, 
2018). The appropriateness and relatedness materials is needed to be evaluated through materials 
evaluation to adapt them with the related learning context. For this purpose some evaluation 
checklists have been designed according to some theoretical procedures and principles to include 
different necessary dimensions of materials before, during, or after using them (Skierso,1991; 
Candlin & Breen, 1980, Cunningsworth, 1995). 
 
According to Pourhaji et al (2016), there are two kinds of materials which are widely applied in 
EFL classrooms of Iran. Internationally-generated materials that are entered to Iran from abroad, 
and some which are designed and produced within Iran. In generating the internally-developed 
ELT materials, the designers try to form the validity of them. In some cases, Iranian learners tend 
to select especial materials according to their own needs, interests, wants, context and condition. 
Thus, this kind of materials can offer a learner more active participation in comparison with the 
universally-developed (Kumaravadivelu, 2006). Therefore, engaging the learners in designing, 
selecting, instruction and evaluation of materials is something that should be taken into account 
by EFL teachers in Iran. 



 
International Journal of Language Learning and Applied Linguistics World  

(IJLLALW) 
Volume	24	(3),		July	2020;	1-9																																																																																																																												Naderi,	S																																																																					
EISSN:	2289-2737	&	ISSN:	2289-3245																																																																																															www.ijllalw.org			

4 
 The international journal of language teaching and applied linguistics world 

www.ijllalw.org 
Copyright 2020 

 

Based on the purpose of the study, this research question can be posed: 
Does the learner-centered materials, instruction and in-process evaluation has any significance 
effect on the university students’ development in specialized English language course of law 
major? 

 
METHODOLOGY 

Participants 
To fulfill the aim of this study 51 male university students of law major in two intact classes were 
selected. They were the students of Bachler degree and their age varied from 21 to 43. 

 
Instrumentations 
To carry out this study, two researcher-made tests were applied. Each one includes two 
specialized English language texts, each text followed by 6 comprehension questions. Another 
exercise was the matching one in which the learners were needed to match the vocabularies with 
their synonyms and antonyms and an exercise in which some specialized vocabularies were given 
and the learners should write their Persian equivalents. The total mark for both tests is 20. Both 
pre-test and post-test were piloted with 22 university students in Law major and the reliability of 
both were calculated through Cronbach's alpha. The reliability of pre-test was 0.78 and post-test 
was 0.81. Moreover, to gain face validity both tests were confirmed by two experts in this 
domain. 
 
A checklist was designed by the researchers to evaluate the appropriateness and relevance of the 
selected materials and the quality of the instruction of the students by their classmates. This 
checklist consisted of different elements which should be considered in instruction including the 
quality of chosen content for teaching the specific subject, use of teaching aids such as white 
board, Power Point, flash cards, etc., the quality of interaction with learners including the use of 
appropriate and sufficient eye-contact and gesture, teaching materials’ level of difficulty, time 
and class management and the most important element was making learners involved in teaching 
process. 

 
Procedure 
For this study, two intact university classes of specialized English language in the law major were 
selected, one as the experimental group and another as the control group. The experimental group 
consisted of 24 male learners and the control group included 27 male learners. At the first 
session, one research-made test was administered for both experimental and control groups as the 
pre-test to evaluate their specialized English language knowledge in Law area in the form of 
vocabulary and reading test, before the treatment. In the very session, for the experimental group 
some related subjects (such as: divorce, fraud, robbery,……) were suggested by the students 
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themselves and each topic was selected by two students to present and instruct cooperatively for 
the class in each session; totally, 12 subjects were chosen by the students and the pairs for 
presenting cooperatively were determined and the students themselves selected the time of their 
presentation voluntarily. From the next session, each pair of students presented their assigned 
subject in one session and other students evaluated the appropriateness and relevance of their 
selected materials and the quality of their instruction by the use of a checklist. The checklist had 
been introduced to the learners at the very first session to get familiar them with the elements 
which should be considered in their instruction. This kind of evaluation stimulates the sense of 
completion among students to have better materials and instruction. Then, the peer evaluations 
were computed totally by the teacher and the result was presented to the class and the presenters 
of the related materials were informed about their own performance in choosing the materials and 
the way of instruction. Those 12 selected subjects in experimental group were taught by the 
teacher for the control group and at the end of each session, the teacher asked the students some 
related questions to evaluate their understanding of the subject. The term lasted for 14 sessions 
and at the last session, another researcher-made test ,related to the Law area with the same 
structure as pre-test, was administered as the post-test to evaluate the effect of the treatment in 
experimental group. Eight students from each group were selected for the interview to seek their 
attitude about learner-centered materials, instruction and in-process evaluation. 
 
 

RESULTS AND DISCUSSION 
To investigate the purpose of the study the researchers applied the SPSS of version 22 and the 
significance level was 0.05.  
 
Table 1 displayed the descriptive statistics of experimental and control groups’ specialized 
English language knowledge in the pre-test  
 
Table 1: Descriptive statistics of experimental and control groups’ specialized English language knowledge at the pre-

test 
 group N Mean Std. Deviation Std. Error Mean 
pretest experimental 24 5.3750 3.47428 .70919 

control 27 5.3704 3.39851 .65404 
posttest experimental 24 15.5000 2.84376 .58048 

control 27 13.4444 3.29724 .63455 
Gain score experimental 24 10.2083 2.97788 .60786 

control 27 8.0741 2.36848 .45581 
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To ensure the normality of the scores’ distribution in each variable, a Kolmogorov- Smirnov test 
was applied. 
 
Table 2: Test of normality for the experimental and control groups’ specialized English language knowledge at 

the pre-test at the pre-test, post-test and gain scores 
 

group 
Kolmogorov-Smirnova 

 Statistic df Sig. 
pretest experimental .154 24 .147 

control .167 27 .051 
posttest experimental .153 24 .151 

control .114 27 .200* 
Gain score experimental .105 24 .200* 

control .179 27 .026 

The results show that there was normal distribution of scores in each group (p> .05) except for 
gain scores of the control group (.026, p< .05). 
To compare the mean scores of the experimental and control groups' specialized English 
language knowledge at the pre-test, an independent-samples t-tests was applied. 

 
The result of the table indicates that there is no significant difference [t (49) =.005, p = .848 (two-
tailed)] between the mean scores of the experimental (M=5.375, SD=3.474) and control 
(M=5.370, SD=3.398) groups' specialized English language knowledge at the pre-test. The p-
value (.848) was higher than the significance level of .05. Therefore, the participants 
homogeneous and suitable for a quasi-experimental research in terms of specialized English 
language knowledge (p> .05). 
 
To investigate the effect of the treatment and compare the mean scores of the experimental and 
control groups' specialized English language knowledge at the post-test, again an independent-
samples t-tests was used. 

Table 3: Independent-samples t-tests for the experimental and control groups' specialized English language knowledge 
at the pre-test 

 

Levene's Test for 
Equality of Variances t-test for Equality of Means 

F Sig. t df 
Sig. (2-
tailed) 

Mean 
Difference 

Std. Error 
Difference 

95% Confidence Interval 
of the Difference 
Lower Upper 

pretest Equal variances 
assumed .037 .848 .005 49 .996 .00463 .96346 -1.93152 1.94078 

Equal variances not 
assumed   .005 48.02 .996 .00463 .96474 -1.93507 1.94433 
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Table 4: Independent-samples t-tests for the experimental and control groups' specialized English language knowledge 

at the post-test 

 

Levene's Test for 
Equality of Variances t-test for Equality of Means 

F Sig. t df 
Sig. (2-
tailed) 

Mean 
Difference 

Std. Error 
Difference 

95% Confidence Interval 
of the Difference 

Lower Upper 
posttest Equal variances 

assumed .764 .386 2.369 49 .022 2.05556 .86762 .31200 3.79911 

Equal variances not 
assumed   2.390 48.96 .021 2.05556 .86001 .32727 3.78384 

 
According to table 4, the p-value (.022) was lower than the significance level of .05 (p< .05). 
Thus, it can be concluded that there was significant difference [t (49) =2.369, p = .022 (two-
tailed)] between the mean scores of the experimental and control groups' specialized English 
language knowledge at the post-test scores. Hence, the effect of the learner-centered materials, 
instruction and in-process evaluation on the university students’ development in specialized 
English language course of law major was positively significant.  
 
Because of the fact that the distribution of students' scores at the gain scores was not normal for 
control group, to compare the mean scores of the experimental and control groups' specialized 
English language knowledge at the gain scores, Mann-Whitney U test from nonparametric tests 
was used. 
 

Table 5: Mann-Whitney U for the experimental and control groups' specialized English language knowledge at the 
gain scores 

Gain score 

Mann-Whitney U Wilcoxon W Z Asymp. Sig. (2-tailed) 
181.000 559.000 -2.717 .007 
a. Grouping Variable: group 

 
Table 5 reveals that there was significant difference [U=181.000, Z=-2.717, p=.007 (two-tailed)] 
between the mean scores of the experimental and control groups' specialized English language 
knowledge at gain scores. It can be concluded that the learner-centered materials, instruction and 
in-process evaluation has significant effect on the university students’ development in specialized 
English language course of law major. 
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The results of the interviews demonstrate that most of the learners prefer learner-centered 
materials, instruction and in-process evaluation. They believe that more engagement in learning 
and teaching process can help them to improve their understanding. 
 

 
CONCLUSION 

According to Brandon and All (2010), Learner-centered instruction is considered as an effective 
and comprehensive way of teaching in which cooperative and problem-solving learning are the 
main aspects and it is not restricted to just one method. Learning-centered instruction has a strong 
root in constructivism. In this approach, learning happens in a person’ inside and mind, the 
learners relate new knowledge with their previous knowledge and ways of knowledge of the 
world and consequently construct their own understanding. Learner-centered instruction entails 
some Learner-centered materials whose relevance and appropriateness should be carefully 
evaluated to meet the learners’ needs, interest and context (Pourhaji, Alavi and Karimpour, 
2016). The materials that have been selected by the learners themselves can provide a learner 
with more active participation in comparison with the pre-prescribed materials (Kumaravadivelu, 
2006). The purpose of this study is to examine the effect of learner-centered materials, instruction 
and in-process evaluation on the university students’ development in specialized English 
language course of law major. Based on the achieved results, it can be concluded that the learner-
centered materials, instruction and in-process evaluation has a significant effect on the university 
students’ development in specialized English language course of law major. Namely, the students 
of experimental group that they themselves selected the subjects, prepared the related materials to 
that assigned subjects, presented them to the class and also they evaluated their classmates’ 
performance, outperformed the control group for which the teacher selected, prepared, presented 
and evaluated the subjects and the materials. The results of the interviews confirmed the statistic 
results based on which most of the learners prefer learner-centered materials, instruction and in-
process evaluation. They believe that more engagement in learning and teaching process can help 
them to improve their understanding. Therefore, involving the learners in designing, selecting, 
instruction and evaluation of materials is something that should be taken into account by EFL 
teachers, teacher educators, syllabus designers and curriculum developers in Iran. This study can 
be carried out by other researchers in other countries and contexts and for other majors and level 
of education. 
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